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Curriculum planning – audit tool 2025 
 
 

1 HEAD 
The head represents the thinking, or the ‘what?’: the intellectual and strategic work of curriculum planning. It is the domain of vision and values, of deliberate 
design. In this section of the audit tool, we will consider how you can articulate a coherent intent: from agreeing a shared vision and setting the destination, 
to identifying starting points and plotting a course through the curriculum. We will examine what knowledge matters and why, and we will look at issues of 
curriculum breadth, balance, and equity.  
 

Curriculum ques,on Strengths Evidence Areas for 
development 

Ac,ons required 

Is our curriculum ambi-ous? 
Does our curriculum teach the knowledge and skills 
learners need to take advantage of the opportuni7es, 
responsibili7es and experiences of later life?   
 
 
 

    

Does our curriculum reflect our school’s local context?  
Does it address typical gaps in learners’ knowledge and 
skills?   
 
 
 

    

Does our curriculum bring the local community into 
school and take learners out into the community?   
 
 
 
 

    



A free resource from bee-online.uk 

© Bromley Education Enterprises (bee) Limited 2025 | bee-online.uk | admin@bromleyeducation.co.uk  
Adapted from the book, Head, Hand, and Heart: How to design and deliver an ambitious school curriculum by Matt Bromley 

Does our curriculum respond to our learners’ par7cular 
life experiences?   
 
 
 
 

    

Is our curriculum sufficiently broad to ensure learners are 
taught as many different subject disciplines as possible 
for as long as possible?   
 
 
 

    

Is our curriculum sufficiently balanced so that each 
subject discipline has a fair amount of space on the 
7metable to deliver both breadth and depth?   
 
 
 

    

Are learners able to study a strong academic core of 
subjects but also afforded a well-rounded educa7on 
including in the arts?   
 
 
 

    

Do we account for the hidden curriculum and ensure 
there are no inconsistencies or contradic7ons between 
what we explicitly teach in lessons and what we teach by 
way of the values, behaviours, and aEtudes all our staff 
display daily, and by the quality of the learning 
environment and our rules and rou7nes?   
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Is our curriculum preparatory?  
Is it clear what curriculum content (knowledge, skills, and 
understanding) we are building towards as a school and 
in each subject discipline that we teach? 
 
 
 
 

    

Is it clear what our learners need to know and be able to 
do and understand at each stage to acquire this 
curriculum content?   
 
 
 
 

    

Will this curriculum content fully prepare learners for the 
next stage of their educa7on, employment, and lives?   
 
 
 
 
 

    

Do we make explicit links between related content within 
and across subject disciplines?   
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As well as subject-specific knowledge and skills, do we 
also iden7fy the research and study skills – and indeed 
other cross-curricular skills – that our learners need to 
succeed? 
 
 
 

    

Are skills explicitly taught and reinforced? Are they taught 
consistently across all subjects where applicable?   
 
 
 
 
 

    

Do we ensure that the content of each part of our 
curriculum seamlessly join to the star7ng points of the 
next and so on, so that we achieve curriculum con7nuity 
and so that transi7ons between the various years, key 
stages and phases of educa7on are as smooth as they can 
be? 

    

Is our curriculum sequenced? 
Does our planning ensure that new knowledge and skills 
build on what has been taught before and help learners 
acquire the curriculum content we’ve planned?   
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Is there an appropriate pace that allows for sufficient 
breadth and depth?   
 
 
 
 
 

    

Is content taught in a logical progression, systema7cally 
and explicitly enough for all learners to acquire the 
intended knowledge and skills?   
 
 
 
 

    

Is there an appropriate level of challenge for all?   
 
 
 
 
 
 

    

Does our progression model allow for a mastery 
approach where the higher-performing learners are 
sufficiently stretched and lower-performing learners are 
effec7vely supported, and yet the integrity of our 
teaching sequence is s7ll maintained so that no learner 
runs too far ahead or falls too far behind? 
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Do we bake retrieval prac7ce into our curriculum to 
ensure we ac7vate prior knowledge as and when 
appropriate and keep that prior knowledge accessible to 
learners so that they can make connec7ons between 
what they learned yesterday, what they’re learning today, 
and what they will learn tomorrow?  Does this enable 
learners to forge ever-more complex schemata in long-
term memory and aide automa7city?   

    

Is our curriculum inclusive? 
Have we planned to teach the knowledge and cultural 
capital our learners need to access and understand our 
curriculum and go on to thrive in later life? 
 
 
 
 

    

Are there high academic ambi7ons for all learners, and do 
we offer disadvantaged learners and those with SEND the 
same curriculum experience as their peers rather than 
‘dumb down’ or reduce the offer?   
 
 
 

    

Do we iden7fy the barriers some learners face in school 
and within each subject discipline, including though not 
solely a poten7al vocabulary deficit, and do we plan 
effec7ve support strategies to help overcome those 
barriers?   
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Whenever we use addi7onal interven7on and support 
strategies to help disadvantaged learners and those with 
SEND, do we monitor their effec7veness as they’re 
happening rather than wait to evaluate their eventual 
success once they’ve ended?   
 
 

    

Do we use appropriate and well-judged adapta7ons to 
help pupils to overcome the most significant barriers to 
learning, par7cularly for those who are disadvantaged 
and/or who have SEND? Do these adapta7ons effec7vely 
enable pupils to learn the curriculum, so that they secure 
the knowledge and skills they need for future learning? 
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2 HAND 
The hand is about the doing, or the ‘how?’: the art and science of classroom practice. In this section of the audit, we will explore pedagogy that makes the 
curriculum come alive. We will consider how to stimulate learners’ senses, challenge them to think hard yet efficiently, and provide structured opportunities 
for deliberate practice. We will examine the importance of motivation, both extrinsic and intrinsic, and the power of modelling, questioning, and managing 
cognitive load. The hand is where curriculum meets the learner – where plans are enacted with precision, passion, and purpose. 
 

Curriculum ques,on Strengths Evidence Areas for 
development 

Ac,ons required 

Do teachers have expert subject knowledge?  
If not, are they being supported to address gaps in their 
knowledge so that learners are not disadvantaged by 
ineffec7ve teaching?  
 
 
 
 

    

Does the school support an effec7ve programme of 
subject-specific professional development as well as 
training on generic pedagogy?   
 
 
 
 

    

Do the teachers assigned to each cohort, each year group 
and each level and type of qualifica7on have the 
knowledge and experience to teach it well?  Thus: is 
7metabling as effec7veness as it could be?   
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Do teachers explain key concepts? 
Are teacher explana7ons effec7ve – for example, do they 
make use of dual coding?   
 
 
 
 
 

    

Do teachers also model thinking aloud for learners to make 
the invisible visible and the implicit explicit?   
 
 
 
 
 

    

Do teachers explicitly teach the language – including 7er 2 
and 3 vocabulary – that learners need in order to 
understand the curriculum?   
 
 
 
 

    

Do teachers ar7culate clear learning outcomes and make 
explicit what learners should know and be able to do at the 
end of each sequence of lessons?   
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Do teachers establish rou7nes for classroom discussions so 
that all learners contribute fairly and in order that debate 
deepens learners’ understanding?   
 
 
 
 

    

Do teachers make use of ‘live’ low-stakes assessment 
prac7ces such as hinge ques7ons and exit 7ckets to assess 
learners’ understanding and to iden7fy the gaps in their 
knowledge and skills, as well as their misunderstandings?  
 
 
   

    

Do they use these assessments to inform their planning 
and teaching so that lesson planning is fluid and 
responsive, rather than something to s7ck to religiously?   
 
 
 
 

    

Do learners embed key concepts in long-term memory and apply them fluently? 
Is the subject curriculum taught in such a way that helps 
learners to transfer key knowledge to long-term memory? 
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Do teachers gain the ac7ve aVen7on of learners’ working 
memories and make them think hard but efficiently about 
curriculum content?  Once encoded into long-term 
memory, do teachers provide plenty of opportuni7es for 
retrieval prac7ce to ensure the knowledge in long-term 
memory is brought back into the working memory so that 
it remains accessible, and so as to encourage learners to 
apply that knowledge in different contexts?  Is prior 
learning linked to new learning, so that what is taught 
today builds upon what was taught yesterday and so forth?   

    

Are explicit links made between different parts of the 
curriculum and indeed across curriculum areas to help 
make knowledge transferable and useable?   
 
 
 
 

    

Is teaching sequenced in prac7ce not just in lesson plans 
so that learners acquire the knowledge and skills needed 
to complete each task before they are asked to complete 
it, and so that new knowledge and skills logically build on 
what has been taught before enabling learners to make 
progress towards clearly defined end points?   

    

Do teachers use forma-ve assessment to check learners’ understanding? 
Do all these assessments have a clear purpose?  Do they 
provide valid data on which the teacher can and does act? 
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Is the feedback garnered from assessments meaningful 
and mo7va7ng to learners?  Does it help them to close the 
gap between their current performance and their desired 
performance? 
 
 
 

    

Is 7me set aside every 7me feedback is given to learners 
so that they can process it, ques7on it if needed, and act 
upon it in class whilst the teacher is present to provide 
support, challenge and encouragement?   
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3 HEART  
The heart is the purpose or the ‘why?’: the moral and meaningful outcomes of education. In this section, we will focus on the impact of our work. What 
difference does our curriculum make to learners’ lives? Are our assessments valid and our feedback meaningful? Are we helping young people become self-
regulating, successful learners prepared for the next stage in their lives? The heart of our work lies in shaping not only learners’ knowledge and skills, but also 
their character, aspirations, and self-worth. 
 

Curriculum ques,on Strengths Evidence Areas for 
development 

Ac,ons required 

How do we prepare learners for the next stage of their lives? 
Is learners’ attainment in national tests and examinations 
over time above national averages? Is learners’ progress, 
as shown in national tests and examinations over time, 
above national averages? 
 
 
 

    

Over time, is the difference between the attainment rate 
of our school’s disadvantaged learners and those of all 
non- disadvantaged learners nationally narrower than the 
difference between the attainment rates of all 
disadvantaged learners and those of non-disadvantaged 
learners nationally?  
 

    

Where do our learners go next? Does this represent a 
posi7ve step in the right direc7on for them? Is it ambi7ous 
and challenging? 
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How effec7ve is our provision of character educa7on?  
RSE?  PSHE? The fundamental Bri7sh values? Does this 
prepare learners for their next steps beyond subject 
qualifica7ons? 
 
 
 
 

    

Do we run an ambi7ous programme of extra-curricular 
and enrichment ac7vi7es which take learners beyond the 
academic curriculum and the taught 7metable? Do we 
develop oracy skills, perhaps through a deba7ng society?  
 
 
 

    

What messages does our hidden curriculum send to 
learners? What do the words and ac7ons of all the adults 
in school say to learners about what values and aEtudes 
maVer most in life, and about how to behave as ci7zens 
and employees?  
 
 

    

How do we develop learners’ wider skills? 
Are the skills that learners need in order to be prepared for 
their next steps explicitly planned and taught?  
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Are skills developed as ‘transferable’ or through subject 
disciplines in domain-specific ways? NB You may decide 
that some skills are transferable because they are used in 
many subjects across the curriculum and in similar ways.  
Take, for example, structuring an argument, working in a 
team, giving feedback to a peer, internet research, note-
taking, and so on.   

    

Is the informa-on, advice and guidance we provide impar-al and effec-ve?  
Do you offer effec7ve impar7al careers guidance and 
advice on further qualifica7ons to study?  
 
 
 
 
 

    

Do learners know their op7ons for the next stage of their 
educa7on, employment and lives? Are they able to make 
informed decisions?  
 
 
 
 

    

Does future planning, including thinking about career 
op7ons, help foster intrinsic mo7va7on and lend purpose 
to learners’ current studies?  
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For more free help and advice, including training videos, visit bee-online.uk  
Contact us to discuss how we can support your school/college at admin@bromleyeduca?on.co.uk  
Follow us on: twi/er.com/@BromleyEd| facebook.com/BromleyEduca?on | instagram.com/bromleyeduca?on 


